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Agenda
● Ways we can be deceived

● Definitions

● Relevant research

● What traits to look for that might impact relationship

● Accountability tools

● Case examples
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Common lies...
● “They have it in their heads that me and my wife were fighting. It was just me and my brother and she 

was there in the mix.  I don’t know, [we were arguing about] something stupid.  It was that time of the 

month and she was having one of those moods. You know?  She said something stupid to me.  I said 

something stupid back and my brother got in the middle of it.”

● “She (a two year old, girl) is always running around, climbing on stuff, banging her head, and hitting on 

stuff.”

● “My girlfriend would bring other girls for me to have sex with to keep me with her.  I had my first 

threesome with her.  I was fulfilled.  I got to have my fun.” 

● “I have a very special and unique case.”  

● “I work two jobs.  I have no time for myself.  I’m way too busy.  I work from sunup to sundown.”

● “Let me tell you something, I love my kids. They all have special needs. You have to cater to them…I 

would never let them touch each other.” 

3

Accountability
“An implicit or explicit expectation that one’s decisions or actions will be subject to 

evaluation by some salient audience(s) with the belief that there exists the potential 

for one to receive either rewards or sanctions based on this expected evaluation.”

Hall & Ferris, 2011
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Difference between Accountability and Responsibility

https://www.quora.com/What-is-the-difference-between-accountability-and-responsibility
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Accountability: What the research tells us
● Accountability can influence people in many ways, including cognition, behavior, 

affective states, decision making (Hall et al., 2017)

● Studies on social interdependence theory found evidence that it is crucial for 

educators to make sure that the individuals’ outcomes are affected by each other’s 

actions and each student is held accountable in order to promote effective 

cooperative learning (Johnson & Johnson, 2009)

Relevance?

● Expectation that we will be subject to evaluation where there will be a reward or 

sanction = behavior change

● Increase the likelihood of achieving common goals

○ Useful in group therapy settings (especially with offenders)
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Accountability: What the research tells us
● High levels of accountability are not always beneficial - can be associated with 

some negative outcomes (Lanivich, Brees, Hochwarter, & Ferris, 2010)

○ Higher depressed mood at work

○ Lower levels of organizational commitment and work intensity

○ Decreased job satisfaction, especially where there is a low level of fit between person and 

organizational development 

Relevance?

● Too much restriction decreases motivation and performance toward goals

○ Think about restrictive work settings - don’t allow for creativity/flexibility
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Accountability: What the research tells us
● The relationship between cognition and accountability can be moderated by other factors such as 

characteristics of the audience.  When subjects were required to give opinions on a controversial issue, 

subjects tended to shift their views towards the position that they thought the audiences held (Tetlock et 

al., 1989)

● The cognitive effort participants spent on the discussion under accountability pressure were related to 

their partners’ relative expertise.  When the subjects thought their partners processed similar levels of 

expertise on the topic as themselves, they were observed to give more cognitive effort (Fitzpatrick & 

Eagly, 1981)

Relevance?

● If people are searching for approval from others, they may adjust their opinions

○ Could be good if those opinions are similar to ours

○ Could be bad if those opinions are consistent with what led the person to be involved with 

authorities or to having certain symptoms in the first place. 
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Accountability: What the research tells us
● Patterson, Grenny, Maxfield, McMillan, & Switzler, 2013

○ Cut people off in lines at a mall

○ Sat down with students at a university library talking really loud

○ Started reading others’ books, underlining passages

○ Went to student union building and sat near students eating in the cafeteria and began eating their 

food
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○ Cut people off in lines at a mall

○ Sat down with students at a university library talking really loud

○ Started reading others’ books, underlining passages

○ Went to student union building and sat near students eating in the cafeteria and began eating their 

food

A MAJORITY OF ONLOOKERS REMAIN SILENT.  YOU HAVE TO PUT 

SOMEONE’S LIFE IN DANGER BEFORE INNOCENT OBSERVERS WILL UTTER 

A WORD - AND EVEN THEN, MOST PEOPLE SAY NOTHING.
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Accountability: What the research tells us
● Patterson, Grenny, Maxfield, McMillan, & Switzler, 2013

○ Line cutting study

○ Taught subjects how to handle situation after being cut in line

■ Gave a choice of words and delivery

○ Questions

■ Would the research subjects ‘ mental math change to the point where they finally spoke up?

■ Would they remain silent?  (Silence only costs nothing more than a few additional moments 

in line)
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○ Line cutting study

○ Taught subjects how to handle situation after being cut in line

■ Gave a choice of words and delivery

○ Questions

■ Would the research subjects ‘ mental math change to the point where they finally spoke up?

■ Would they remain silent?  (Silence only costs nothing more than a few additional moments 

in line)

● 80% who received brief coaching spoke up using the same words

● Provide people with something to say and a way to say it that leads to the result 

they want = changes to their mental math and motivation to address the problem 

and behavior change
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Common problems: Personality Disorders
● A personality disorder is an enduring pattern of inner experience and behavior 

that deviates markedly from the expectations of the individual’s culture, is 

pervasive and inflexible, has an onset in adolescence or early adulthood, is stable 

over time, and leads to distress or impairment.

APA, 2013
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Common problems: Personality Disorders
● The enduring pattern leads to clinically significant distress or impairment in 

social, occupational, or other important areas of functioning.

● The pattern is stable and of long duration, and its onset can be traced back at least 

to adolescence or early adulthood..

● The enduring pattern is not better explained as a manifestation or consequence of 

another mental disorder. 

● The enduring pattern is not attributable to the physiological effects of a substance 

(e.g., a drug of abuse, a medication) or another medical condition (e.g., head 

trauma).

APA, 2013
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Common problems: Personality Disorders
● An enduring pattern of inner experience and behavior that deviates markedly 

from the expectations of the individual’s culture. This pattern is manifested in two 

(or more) of the following areas:

○ Cognition (i.e., ways of perceiving and interpreting self, other people, and events)

○ Affectivity (i.e., the range, intensity, lability, and appropriateness of emotional response)

○ Interpersonal functioning

○ Impulse control

● The enduring pattern is inflexible and pervasive across a broad range of personal 

and social situations.

APA, 2013
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How can I make my client feel heard and understood while, at the same 
time, set good boundaries and appropriate restrictions?

16
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Important Steps for Accountability
● Start with Safety

○ Show mutual respect

○ Show mutual purpose

17

Psychological Theory: Motivational Interviewing
● Partnership

○ Done “for” and “with” another person; NOT “to” and “on”

○ When done well, it is like dancing, not wrestling

○ Not trying to trick people into changing but helping them find their own motivation and resources

● Acceptance

○ Absolute worth - a respect for the other; somehow they are fundamentally trustworthy; not judging

○ Accurate empathy - an active interest in and effort to understand the other’s internal perspective, to 

see the world through their eyes

○ Autonomy support - respecting person’s irrevocable right and capacity of self-direction

○ Affirmation - seek and acknowledge person’s strengths and efforts

Miller & Rollnick, 2013
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Psychological Theory: Motivational Interviewing
● Compassion

○ Actively promoting the other’s welfare, to give priority to the other’s needs/wants

○ A deliberate commitment to pursue the welfare and best interests of the other

● Evocation

○ Being careful not to be the person who’s implicit message is “I have what you need and I’m going to 

give it to you (e.g., knowledge, insight, diagnosis, wisdom, reality, rationality, coping skills).”  

○ Message has to be “You have what you need and together we will find it.”  

○ Attempting to draw out answers to problems

Miller & Rollnick, 2013
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Accountability Conversations: Tools for Your Toolbox
● Deciding “what” conversation to hold and “if” you are going to have a 

conversation about an issue

○ Talk about original action or the pattern that has emerged

○ Be mindful of your relationship

■ Make sure to empathize with the other person 

○ Think about the consequences of having the conversation

○ If you choose silence, think about these questions:

■ Am I acting it out?

■ Is my conscious nagging me?

■ Am I choosing the certainty of silence over the risk of speaking up?

■ Am I telling myself that I am helpless?

Patterson, Grenny, Maxfield, McMillan, & Switzler, 2013
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What Not To Say...
● Don’t play games

○ “Hey Steve, those are some really cool shoes.  By the way, do you know anything about why Agent 

Miller couldn’t find you at your house at the time of your curfew this week?  Love the haircut.”

○ “How were things in group last night?”

■ “Fine.  Same old stuff.” 

■ “Fine?  Your group leaders notified me and said you were the topic of discussion for violating 

the no contact order.  Is that supposed to be fine?”

Patterson, Grenny, Maxfield, McMillan, & Switzler, 2013
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One day a guy went to a psychologist for the first time. After telling him his troubles, the 
man says, "So doc, what's wrong with me?"

The doctor replies, "Well, you're crazy."

Indignant, the man replies, "I am not, I want another opinion."

To which the doctor replies, "OK... You're also ugly."

22
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What Not To Say...
● Don’t play charades

○ “6PM. (Said to client after he was late for group.  Raised my right eyebrow three centimeters.  

Client nodded knowingly and found a seat in the group).”

● Don’t pass the buck

○ “I know you want to be back with your family but your caseworker says that if you are, they will 

revoke your visitation privileges.  If I had it my way, you’d be able to be around them whenever 

you’d like.” 

Patterson, Grenny, Maxfield, McMillan, & Switzler, 2013
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What Not To Say...
● Don’t play “read my mind”

○ “Well Darren, why do you think I called you in so bright and early this morning?”

■ “I don’t know.  Is it because of what was said in group the other day?”

■ “Nope.”

■ “Hmmm, was it because I late for our appointment last week?

■ “Wrong again.”

■ “Is it because…”

Patterson, Grenny, Maxfield, McMillan, & Switzler, 2013

24
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Fostering Accountability: Important Tools
● Communication skills (Must be verbalized!)

○ The Disarming Technique

■ Finding truth in what the other person is saying even if it feels unfair, wrong, or exaggerated 

to you

■ Finding a bridge to connect your viewpoint to the other person

■ Think mutual goals/mutual purpose

○ Thought and Feeling Empathy

■ Summarize what the other person just said and/or acknowledge how he/she is probably 

thinking/feeling given what he/she just said

Burns, 2016

25

Fostering Accountability: Important Tools
● Disarming Technique examples

○ Boss: “You aren’t as loud as you usually are today.”

○ Client: “I know I am usually loud but I am going through some things.”

● Thought/Feeling Empathy examples

○ Client: “You’ve noticed that I’ve been acting differently today…” 

○ You seem….

26
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Fostering Accountability: Important Tools
● Communication Skills

○ Assertiveness

■ “I Feel” Statements

● Discussing your own thoughts and feelings openly

■ Commit to courage

● We have to be willing to be the person to speak up about the person cutting in line

● From Motivational Interviewing:

○ What are our reasons, desires, needs?

○ Do we have the ability to do what we need to do?

○ Are we supported in ways that we need?

Burns, 2016
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Fostering Accountability: Important Tools
● Assertiveness Statements (“I feel…”) examples

○ “I’m feeling really uncomfortable with that decision.”

○ “I’m happy that you said something about that issue.  I’ve been wanting to tell you that it has been 

on my mind and I am not quite sure how to handle it.”  

28
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Fostering Accountability
● Clear Expectations

○ Offenders must be held 100% accountable/responsible for their behavior

○ Setting clear rules

○ Letting them know that their denial/minimization/rationalization is not going to work

○ Getting other supports involved

● Clear capability

○ Do they have the right skills?

○ What resources do they need?

○ Can they acquire what is missing?

Bregman, 2016
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Fostering Accountability
● Clear measurement

○ Agreeing on milestones with clear, measurable, objective targets

○ Looking for inconsistencies between words and behavior

● Clear Feedback

● Clear consequences

○ If you do ____, then _____.

Bregman, 2016
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Transference/Countertransference
● Understanding our own baggage

○ Our issues can get in the way

● Transference

○ Client’s redirection of feelings for a significant person directed toward you

● Countertransference

○ Our redirection of feelings toward a client

○ Our emotional entanglement with a client

31

What To Say...Putting It All Together
● Example of a Sex Offender

○ 52 years old

○ Attending FTS for 5 years of treatment

○ History of: 

■ Exhibitionism

■ Public Masturbation

■ Upskirting

■ Sexual assault of five minors, including his own daughter

32
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“I have been with five minors, my daughter.  I was 40 and she was 14.  My wife and I 

did a three-some with her 17 year old friend two times.  When I was 31 years old, I was 

with a sixteen year old stranger.  I followed her around the mall for a while and then I 

started talking to her in the mall cafeteria.  We went out to my car and kissed.  I 

touched her bare breasts and I attempted to do oral sex on her, but security drove by 

and I stopped.  My penis did touch her vagina, but there was no penetration.  When I 

was 31 years old, I was with a 15 year old female that I met online in a chat room.  We 

met at a park and tried to have sex, but she decided that she did not want to do it.  

And, when I was in my 30s, in Massachusetts, I saw a 17 year old female passed out on 

a bus stop bench.  I masturbated and ejaculated on her.  This only happened one time.  

She woke up and called me some names.  I just ran away.”
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What To Say...Putting It All Together
● Example of a Non-Offending Parent

○ 48 years old

○ Attending FTS for counseling for 11 months

○ History of: 

■ Domestic violence in the home with her four children

■ One of her daughters now lost custody of her five children

■ Two grandchildren have been sexually abused

○ Issues in treatment

■ “Evaluator lied”

■ Counseling has been a “waste of time”

■ Symptoms of personality disorder and trauma
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